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Abstract 

 

Strategies are very important in the teaching and learning process. Strategies 

can be implemented through teaching several skills. In this case, it is focused on 

strategies in teaching writing skills. Strategies in teaching writing skills are necessary 

for student teachers such as students of English Language Education Department 

(ELED) in internship program. This research aimed to find out about the information 

about the kinds of strategies implemented by student teachers in teaching writing. To 

accomplish the objective of the study, the researcher used qualitative data. The data 

were collected from four participants which are students of the English Language 

Education Department batch 2016 at private Islamic university in Yogyakarta using 

individual interviews. Based on the interview, the findings presented the strategies in 

teaching writing into nine categories, namely, using question and answer, using 

jumbled paragraph, using students’ personal experience as a topic, using collaborative 

work, using pictures, using games, asking students to write on the white board, realia, 

and explaining the material in several meetings. The current study concluded that 

student teachers implemented the strategy that was familiar to students and also that 

was easily understood by student.  
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The Background of the Study 

Writing is an activity that is closely related to daily life, especially in 

education. Writing is important for people especially people working within the scope 

of education, such as teachers who write classroom action research, students who do 

their writing assessments, and also lecturers for writing researches and books.  

Writing can be used as a tool for communication. According to Monaghan 

(2007) writing is a form of communication and a skill needed in all aspects of life: 

students write e-mails for lecturers, writers write books, musicians write songs. No 

matter their age, students constantly need to communicate in written form. A teacher 

is faced with the task of helping students when learning to write. In addition, to 

encourage the need for good communication skills, teaching writing provides the 

opportunity for students to brainstorm their ideas in written form.  

Strategies are very important when teaching. According to Monaghan (2007), 

teaching writing consists of writing strategies that can be interpreted as a method used 

to convey knowledge about the rules in writing. Ultimately, Monaghan added that for 

the teacher as the students’ guide, the purpose of teaching writing is to lead to the best 

achievement of students to communicate in writing. Effective strategies of teaching 

writing, thus, can positively affect the quality of a student’s life, possibly far into 

adulthood.  

For many people, writing is the most difficult skill when compared with other 

skills such as listening, speaking and reading. Ahmed (2010) argued that writing is 

one of the most challenging areas for teachers and students, because it includes 
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multiple skills such as identification, argument support, review and editing. However, 

teachers’ strategies in teaching writing are very interesting to discuss.  

In the academic context, writing itself has many genres. Therefore in teaching 

writing there will be many strategies implemented by the teacher which will differ 

from one genre to another. Not only teachers, student teachers are also required to 

apply their strategies in each genre. Student teachers have a very important role in 

teaching writing to apply their own strategies in creative ways. That is why student 

teachers should be well prepared in teaching writing. When the strategy used by 

student teachers was not applied correctly, many problems may happen.  

The student teachers as the subject of this study are students of English 

Language Education Department (ELED) at private Islamic university in Yogyakarta. 

The teacher education program provides the students an opportunity to conduct the 

internship program to prepare them to be professional teachers. Also, the student 

teachers have opportunities of teaching practices so that they can show and apply 

their strategy in teaching. Based on the experience of the researcher who is also a 

student teacher, there were some problems in the implementation of strategy in 

teaching writing. To take an example, one of the experiences by student teachers is 

teaching narrative writing. When teaching narrative, student teachers are confused to 

determine the media as a strategy that is suitable for the character of students. 

Sometimes, students feel bored with classroom learning because of the teacher. This 

problem motivates the researcher to find out the strategies implemented by student 

teacher in teaching writing. Finally, this study was on student teachers’ strategies in 

teaching writing.    
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Methodology  

 The researcher used qualitative data in this research. According to Cresswell 

(2012) qualitative is one of the data analysis methods to describe the detailed 

information of a phenomenon in daily life. The qualitative design was chosen because 

it was to explore about the strategy implemented by student teachers, and there was 

no variable in this research. The study used descriptive design. Merriam (1998) stated 

that “descriptive qualitative research is a comprehensive summarization, in everyday 

terms of specific events experienced by individuals or group of individuals” (p.255). 

The researcher focused on the experiences from the participants’ perspective. The 

researcher used descriptive qualitative, because it describes the data about the 

teachers strategy in teaching writing.  

 The research took place at private Islamic university in Yogyakarta. The 

researcher had approximately one month to conduct the research in March 2019. The 

participants of the study were four female student teachers of the English Language 

Education Department batch 2016 at one Private Islamic University in Yogyakarta 

who have had experiences in the internship program.  

 The researcher used interview as the data collection method. The interviewer 

can pursue in-depth information around the topic. The researcher used in-depth 

interview to to explore the opinion of the teacher about the strategy that is being 

implemented. The interview was conducted four times, meaning that each participant 

was interviewed once. The language used by the researcher is Bahasa Indonesia to 

ease the participants and the researcher to communicate, because they share the first 

language.  
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 In analyzing the data, the researcher used descriptive qualitative analysis. 

There are several steps of analyzing data according to Saldana (as cited in Mahpur, 

2017). The first is verbatim, the researcher prepared a transcript the full interview 

from the recording results into a group sentence as the original audio from the 

interview. Thus, researcher has given the code of each data that has been converted 

into data that is ready for coding. The second is breaking down the data. In breaking 

down the data, the researcher already made the sentence to be well organized and 

could make it easier for researchers to understand the meaning. The third is probing.. 

In this process the researcher made a note regarding the follow-up question. The note 

was intended to enable researchers to get more in-depth data. Four is categorizing, the 

researcher made categorization so that the researcher got nine themes that were used 

for the next process, namely narration. The last step is narrating. The researchers 

began writing the results in written form. The researcher discussed nine 

categorizations in depth.  

Finding and Discussion 

Strategies implemented by student teachers in teaching writing skill during an 

internship program.  

Using question and answer. These findings showed that the strategy that the 

student teachers did when teaching writing was question and answer. She explained 

that the reason for using question and answer was that the strategy was used by the 

teacher and was also easier to understand. This situation was used by Franzoni and 

Assar (2009) when the teaching strategies are given to students by the teacher so 

students can understand the learning material more easily. In the researcher’s opinion, 
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when student teachers use a strategy that has been implemented by the teacher, 

students are familiar with the strategy. 

Using jumbled paragraph. These findings showed that the strategy that the 

student teachers did when teaching writing was jumbled paragraph. The reason for 

using jumbled paragraph was because it had been used by teachers at school. In 

implementing the strategy, students are asked to sort the jumbled paragraph. This is 

in line with Utami, Pubbajah, and Juhansar (2018) who stated that jumbled paragraph 

is one of the strategies in teaching writing where students are asked to rearrange 

groups of sentences into a good and correct sequence.  

Using students’ personal experience as a topic.  These findings showed that 

the strategy that the student teachers did when teaching writing was using students’ 

personal experience as a topic. Participant mentioned that when teaching recount text 

she implemented the strategy by using students’ personal experience as a topic. 

Students are more able to write based on what they experience themselves. This is in 

line with Muflikhati (2013) found in her research that students can write their 

personal experiences then write into good forms of recount writing. This was also 

implemented by the teacher in her research.  

Using collaborative writing strategy. These findings showed that the 

strategy that the student teachers did when teaching writing was collaborative writing. 

Two participants argued that collaborative writing could be used as the strategy in 

teaching. In implementing the strategy, two participants said that students are 

involved to work together in groups to produce a good writing. Collaborative writing 

can be applied to make students more confident.  
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According to Murtiningsih (2018), collaborative writing is a strategy in which 

students work together in a group to produce good results and to increase confidence.  

 Using pictures. These findings showed that the strategy that the student 

teachers did when teaching writing was pictures. She mentioned that the reason for 

using pictures as the strategy was to minimize students’ boredom. Furthermore, by 

using pictures as the strategy in teaching writing, students’ interest could increase 

during the learning process. Hermawati (2013) found in her research that the use of 

images in the learning process is an interesting activity to gain the students’ 

motivation to learn. In the researcher’s opinion, the implementation of the 

collaborative strategy will indeed be more interesting when students work not 

individually but in groups of students. 

 Using games. These findings showed that the strategy that the student 

teachers did when teaching writing was games. Participant mentioned that the 

strategy that she used was games of writing. The interaction in the classroom and also 

the interest of students became the reason she used games in learning. Fatimah and 

Zahara (2018) found in their research that the uses of games in learning create fun 

and more interesting activities which can be helpful in the learning process. 

 Asking students to write on the white board. These findings showed that 

the strategy that the student teachers did when teaching writing was asking students 

to write on the white board. The implementation of this strategy was that students can 

move forward to write a word or sentence related to the material. The implementation 
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of the strategy was not run well. In this case, Andriyansah (2017) argued that the 

method is not suitable for all students, but only suitable for students who are active in 

the class. It was because Almubark (2016) assumed that the teacher does not use 

interesting methods for writing activities. Therefore, when the strategy was still 

implemented by student teachers it would not work well.  

 Using realia. These findings showed that the strategy that the student teachers 

did when teaching writing was realia. The implementation of realia during teaching 

was to use original objects. She implemented realia in order to increase the students’ 

interest in learning. In line with Bably and Nusrat (2017) who argued that the 

learning process becomes more fun and students are more motivated to learn by using 

realia. Bably and Nusrat (2017) added that using realia can help teachers to create 

interesting activities when learning. It was because students directly see the original 

object, so students are not difficult to imagine.  

 Explaining material in several meetings. These findings showed that the 

strategy that the student teachers did when teaching writing was explaining material 

in several meetings. The implementation of the strategy was divided into three 

meetings, in order to use the time effectively.  The result of the implementation of 

explaining materials in several meetings was successful. It was because students 

remember the material given by the teacher. This statement was relevant to Franzoni 

(2009) who stated that the strategy must be used to make it easier for students to 

remember the materials.  
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Conclusion  

The objective of this research was to find out about the information on the 

kinds of strategies used by student teachers in teaching writing. In addition, the study 

aimed to find out about the information regarding the kinds of strategies implemented 

by student teachers in teaching writing. This research was conducted used qualitative 

data. The qualitative design was chosen because it was to explore about the strategy 

implemented by student teachers, and there was no variable in this research.  

The researcher conducted this research at a Private Islamic University in 

Yogyakarta. The researcher was interested to explore the data of the research at that 

department.  In addition, the participants in this research were four female student 

teachers of English Language Education Department batch 2016 at one Private 

Islamic University in Yogyakarta who have experiences in the internship program. 

The researcher had approximately one month to conduct the research. 

The findings presented that four participants used nine strategies, namely 

using question and answer, using jumbled paragraph, using students’ personal 

experience as a topic, using collaborative work, using pictures, using games, asking 

students to write on the white board, realia, and explaining materials in several 

meetings. In conclusion, the student teachers implemented the strategy that was 

familiar to students. The student teachers also implemented the strategy that was 

easily understood by students. Participants believe that most of the strategy was 

successful except one that was asking students to write on the white board.   



10 
 

References 

 

 

Ahmed, H. (2010). Students’ problems with cohesion and coherence in EFL essay 

writing in Egypt: Different perspectives. Literacy Information and Computer 

Education Journal (LICEJ), 1, 211-221. 

Almubark, A. A. (2016). Exploring the problems faced by the teachers in developing 

English writing skills for the students in Saudi Arabia. International Journal 

of English Language Teaching, 4(10), 10-23. 

Andriansyah. (2017). The correlation between teacher’s strategies and students’ 

writing ability. International Journal of Islamic Studies, 4(1), 87-100. 

Bably, T., & Nusrat, D. (2017). Using realia as an effective pedagogical tool. IOSR 

Journal Of Humanities And Social Science, 22(11), 1-7.  

Brown, H.D. (2000) Principles of language learning and teaching. 4th Ed. White 

Plains, New York: Pearson Education.  

Brown, H. Douglas. (2001). Teaching by principle and interactive Approach to 

language pedagogy. New York: Longman Inc. 

Cohen, L., Manion, L., & Morrison, K. (2011). Research method in education (7
th

 

ed.). London: Routledge. 

Cope, D. G. (2014). Methods and meanings: credibility and trustworthiness of 

qualitative research. Oncology Nursing Forum, 89. 

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. 

JSTOR, 39(3), 124-130. 



11 
 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research (4
th

 ed.). Boylston Street, 

Boston:Pearson Education. 

Creswell, J.W. (2013). Qualitative inquiry & research design: Choosing among five 

approaches. Los Angeles, CA: Sage. 

Elshirbini, I. I., & Elashri, A. F. (2013).  The Impact of the direct teacher feedback 

strategy on the efl secondary stage students' writing performance. Egypt: 

Mansoura University.  

Fareed, M., Ashraf, A., & Bilal, M. (2016). ESL Learners’ Writing Skills: Problems, 

Factors and Suggestions. Journal of Education and Social Sciences, 4(2), 81-

92. 

Franzoni, A. L., & Assar, S. (2009). Student Learning Styles Adaptation Method 

based on Teaching Strategies and Electronic Media. Educational Technology 

& Society, 12(4), 15–29.  

Harmer, J. (2004). How to teach writing. Cambridge. UK. Longman. 

Hermawati, L. (2013). Teaching writing by using pictures in junior high school. 

Padang: Universitas Bung Hatta. 

Hiew, W. (2010). The effectiveness of using literature response journal to improve 

students’ writing fluency. Journal of Arts Science & Commerce, 1(1), 27-39. 

Hossain, M. I. (2015). Teaching productive skills to the students: A secondary level 

scenario. Bangladesh: BRAC University.  

Hyland, Ken. (2004). Second language writing. New York: Cambridge University 

Press.  



12 
 

Ismail, S. A. (2011). Exploring students’ perceptions of ESL writing. English 

Language Teaching, 4(2), 73-83. 

Jackson, C., Simoncini, K., & Simoncini, M. (2013). Classroom profiling training: 

Increasing preservice teachers’ confidence and knowledge of classroom 

management skills. Australian Journal of Teacher Education, 38(8), 30-46. 

Javid, C., & Umer, M. (2014). Saudi EFL learners’ writing problems: A move 

towards solution. Proceeding of the Global Summit on Education GSE, 4-5.  

Johannessen, L. R. (1995). Teaching descriptive/narrative writing. India: Eric 

Document. 

Jones, C. D., Fargo, J. D., & Rautzel, D. R. (2010). Comparing two methods of 

writing instruction: Effects on kindergarten students' reading skills. Journal 

of Educational Research, 103(5), 327-241. 

Li Waishing, joe.(2000). Process approach to feedback on writing. International 

Journal of Teaching and Learning in Higher Education, 19(2), 47-64. 

Mahpur, M. (2017). Memantapkan Analisis Data Kualitatif Melalui Tahapan Koding. 

Malang: Universitas Islam Negeri Malang.  

Minor, L. C. (2002). Preservice teachers' educational beliefs and their perceptions of 

characteristics of effective. The Journal of Educational Research, 96(2), 

116-127. 

Miri, M. A., & Joia, J. (2018). Writing anxiety in an Afghan EFL setting: Voices 

from five Afghan students. Journal of Foreign Language Teaching & 

Learning, 3(1), 14-29. 



13 
 

Monaghan, C. (2007). Effective strategies for teaching writing. Washington: 

Evergreen State College.  

Muflikhati, A. (2013). Improving students’ rriting skills on recount texts through the 

use of dialogue journal writing of the tenth grade students of  SMA  IT Abu 

Bakar Yogyakarta in the academic year Of 2012/2013. Yogyakarta. 

Universitas Negeri Yogyakarta.  

Murtiningsih, S. R. (2016). Collaborative writing in an EFL Context. Journal of 

Foreign Language, Teaching & Learning, 1(1), 82-90. 

Negari, G. M. (2011). A Study on strategy instruction and EFL learners’ writing skill. 

International Journal of English Linguistics, 1(2), 299-307. 

Özbaş, B. Ç. (2015). Exploring Turkish social studies student teachers. Australian 

Journal of Teacher Education, 40(6), 121-133. 

Pathak, V. C. (2017). Phenomenological research: A study of lived experiences. 

IJARIIE, 3(1), 1719-1722. 

Showkat, N. (2017). Non-Probability and Probability Sampling. Delhi: e-PG 

Pathshala. 

Sungkawa, D., Ningrum, E., & Nandi. (2017). The Impact of Local Wisdom-Based 

Learning Model on Students' Understanding on The Land Etic. IOP 

Conference Series: Earth and Environmental Science (hal. 1-5). Bandung: 

IOP Publishing. 

Suriyanti, S., & Yacoob, A. (2016). Exploring teacher strategies in teaching 

descriptive writing in Indonesia. Malaysian Journal of Learning and 

Instruction,13(2), 71–95.  



14 
 

Tuan, L. T. (2010). Enhancing EFL learners’ writing skill via journal writing. English 

Language Teaching , 1-8. 

Utami, F. S., Pabbajah, M., & Juhansar, J., (2018). The implementation of jumbled-

sentences toward students’ skill in writing report text. English Review: 

Journal of English Education, 7(1), 115-124.    

Williams, C. (2007). Research methods. Journal of Business & Economic Research, 

5(3), 65-72. 

Wilson, S. M., & Peterson, P. L. (2006). Theories of learning and teaching what do 

they mean for educators? Washington, DC: NEA Professional Library.  

Zahara, W., & Fatimah, S. (2018). Using guessing game in teaching writing 

descriptive texts to Junior High School students. Journal of English 

Language Teaching, 7(1), 202-207. 

 

 

 

 

 

 

 

 

 


