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ABSTRACT

This study aimed to evaluate the integration of Madaris
curriculum for Muslim basic education in Mindanao, Philippines and
assessing the psychological effect of the integration to the teachers
and pupils in terms of writing and reading Arabic, religiosity, Islamic
values and teacher’s professional development. It also sought to
determine the enabling and hindering factors in the implementation
of the Integration of Madaris Curriculum in the public schools.

This qualitative and quantitative research used descriptive-
evaluative design. A purposive sampling method was used to gather
data using a questionnaire checklist which was statistically analyzed
by mean and percentages.

The enabling factors in the integration of Curriculum in the
public schools includes the program management with the existence
of the organizational structure which is functional, a curriculum that
is in compliance with the Madaris Department of Education standard
curriculum for elementary public Schools and private Madaris and a
qualified, dedicated and committed teachers.

The hindering factors in the integration of the Madaris
curriculum in the public schools is insufficient funding that
contributes to the meager income of the ALIVE teachers, no funds
for instructional support program like the textbook which did not
meet the standard ratio of 1:1 per subject pupil and lack of
classrooms to accommodate school children in an ideal 1:45 teacher
to pupil ratio and the continuing professional education of the
teachers as prescribe by the law.

The psychological effects of the integration to the teachers
and pupils in relation to the writing and reading Arabic, religiosity,
Islamic Values and teacher’s professional development is good. Both
teachers and pupils demonstrated the ability in writing and reading
Arabic language, Islamic values as well as the value for Maka-Diyos
(God), maka-tao (People) Maka-bayan (Nation) and Maka-kalikasan
(Nature/Sustainable Environment).

Keywords: Evaluation, Integration, Curriculum, Psychological Effect



ABSTRAK

Studi ini bertujuan mengevaluasi penyatuan Kurikulum
Madaris untuk Pendidikan Dasar Muslim di Mindanao, Filippina
dan menilai pengaruh psikologis penyatuan tersebut terhadap guru
dan siswa dalam hal menulis dan membaca Bahasa Arab,
keagamaan, nilai-nilai keislaman dan pengembangan profesil guru.
Studi ini juga bertujuan mengetahui faktor-faktor pendorong dan
penghambat pelaksanaan Penyatuan Kurikulum Madaris di sekolah-
sekolah negeri.

Metode penelitian studi ini adalah kualitatif dan kuantitatif yang
menggunakan rancangan deskritif-evaluatif. Metode purposive
sampling digunakan dalam mengumpulkan data dengan kuisioner yang
dianalisis secara statistik dengan median dan prosentase.

Faktor-faktor pendorong dalam penyatuan Kurikulum Madaris
di sekolah-sekolah negeri termasuk pengelolaan program dengan
struktur organisasi yang fungsional, kurikulum yang sesuai dengan
Standar Kurikulum Departemen Pendidikan untuk Sekolah Dasar
Negeri dan Madaris swasta dan guru-guru yang bermutu, berdedikasi,
dan berkomitmen.

Factor-faktor penghambat dalam penyatuan Kurikulum Madaris
di sekolah-sekolah negeri adalah kurangnya pendanaan yang berakibat
pada kurangnya pendapatan guru-guru ALIVE, ketiadaan dana bagi
program pendukung instruksional seperti buku pelajaran yang tidak
memenuhi standar ratio 1:1 per siswa dan kurangnya jumlah kelas
untuk mengakomodasi jumlah murid sesuai dengan ratio ideal 1:45
antara jumlah guru dengan jumlah siswa keberlanjutan pendidikan
professional guru seperti yang sudah digariskan dalam undang-undang.

Pengaruh psikologis penyatuan kurikulum ini terhadap para
guru dan para siswa dalam hal menulis dan membaca Bahasa arab,
keagamaan, Nilai-nilai keislaman and pengembangan profesi guru baik.
Guru dan siswa sama-sama menunjukkan kemampuannya dalam
menulis dan membaca Bahasa Arab, nilai-nilai keislaman dan nilai-nilai
Maka-Diyos (Tuhan), Maka-Tao (Orang), Maka-bayan (Bangsa) dan
Maka-kalikasan (Alam/Kelestarian Lingkungan).

Kata kunci: Evaluasi, Penyatuan, Kurikulum, Pengaruh Psikologis
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TRANSLITERATION GUIDE
ARABIC - INDONESIAN

In accordance with SKB Menteri Agama and Menteri
Pendidikan dan Kebudayaan RI, dated 22 January 1988 No.
157/1987 and 0593b/U/1987.

A. Single Consonant

Arabic Name Latin Explanation
Letter Letter
\ Alif No Symbol
< Ba’ B B
< Ta’ T T
& Sa’ S S with over dot
z Jim J J
z Ha’ H H with under dot
¢ Kha’ Kh Kand h
2 Dal D D
3 Zal Z Z with over dot
0 Ra R R
0 Zai z z
o Sin S S
B Syin Sy Sandy
) Sad S S with under dot
Ua Dad D D with under dot
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Ta’ T T with under dot
za’ Z Z with under dot

& ‘Ayn ‘ inverted

apostrophe

¢ Gayn G G

< Fa’ F F

S Qaf Q Q

& Kaf K K

J Lam L L

2 Mim M M

O Nin N N

B) Waw W W

2 Ha’ H H

e Hamzah ’ Apostrophe

$ Ya Y Y

B. Consonant is written with Syaddah if it is doubled.

3adacia Written Muta’addidah

33 Written ‘iddah
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C. Ta’ marbutah at the end of the word

1. when stopped, written as “h”

isa Written hikmah

L Written Jizyah

This provision is not applied towards Arabic words that were
adapted to Indonesian language such as: Salat, zaka and the like,
except it is in need of its original Arabic word.

2. when read
Written as ni 'matullah ) dand
Written as zakatul fitri Al els

D. Short Vowels
Fathah - written as “a” example Z fataha
Kasrah - written as “i” example a¢®  fahima

Dammah - written as “u” example ~ Ji8  qutila

E. Long Vowels

1. Fathah + alif — written as “a@” (macron diacritic)
ddals  written as jahiliyyah

2. Fathah + alif maqgsur written as “a” (macron diacritic)
s Written as yas’a

T
1

3. Kasrah + ya — written as “T” (macron diacritic)
A Written as majid
4. Dammah + waw — written as “G” (macron diacritic)

o= 8 Written as furad
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F. Diphthong Vowels

1. Fathah + Diphthong ya’, written as ay
&Siw written as baynakum

2. Fathah + Diphthong waw, written as au

J#&  written as gawl

G. Short vowel in sequence in a word, separated

by apostrophe
A)) written as a’antum
Iy written as u ‘iddat
A3 S ol written as la’in syakartum

H. Ligature + Lam

1. When followed by huruf Qamariyyah written and
pronounced as al-
Ol Al written as al-Qur’an

bl written as al-giyas

2. When followed by huruf Syamsiyyah, written with holding
syamsiyyah which it followed while eliminating the letter “1”

eladdl written as as-sama’

el written as asy-syams



I. Capital Letter

Latin capital letter in the handwriting used in accordance
with the updated spelling.

J. The writing of words in a sentence is according to its sounds
or pronunciations.

o= 8l 90 written as zawil-furud or zawi al-furud

aaud) Jal written as ahlussunnah or ahl as-sunnah
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