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Abstract 

Listening is one of the most difficult skills for foreign language learners due to the 

complexity of its process and different types of knowledge required for successful listening. 

Consequently, students often find difficulties in learning listening. This research aims at 

revealing those problems experienced by student in listening to English. This research was 

conducted in one of the senior high school in Karangdowo, Klaten, Central Java. This study used 

a qualitative research method, especially employed the descriptive qualitative design. There were 

four participants who were involved in this research. To collect the data, an interview was used 

by the researcher. There are five findings that the researcher found in this research. They are 

problems in understanding English vocabularies and problem in understanding speakers‟ accent. 

This finding includes the different accent between teacher and native speaker of English from 

another country. The next finding was problems in hearing the sound. This finding includes 

speaker and also tools which the teacher use in the listening process. The next finding was 

student short span of concentration. The last findings was problem in students‟ 

exhausted/fatigue. This finding includes the student‟s condition affect in the easy and difficult in 

process learning listening. 
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Introduction 

Listening is one of the most difficult skills for foreign language learners due to the 

complexity of its process and different types of knowledge required for successful listening. 

According to Sharma (2011) “Listening skills are crucial to learning. Students who listen well 

are able to follow directions and complete activities. Students cannot learn effectively if they 



cannot listen to and follow directions” (Placeholder2p. 12). As the quote above states, listening 

skills are crucial for students to learn so the students need to more focus on instruction and also 

need focus during listening played. In addition, Shaila (2010) stated that many English as a 

Foreign Language (EFL) students who seek admittance to an university where English is the 

medium of instruction do not have sufficient language skills to understand lectures, comprehend 

textbooks, participate in the class discussion, or generate satisfactory written work. In Indonesia, 

English had been decided to be one of the foreign languages (EFL) to be taught at school 

(Bautista & Gonzalez, 2006). In Indonesia, English is taught from elementary school to 

university (Bautista & Gonzalez, 2006).  

 In the order of frequency are quickly forgetting what is heard, not recognizing the words 

they know, understanding the message but not the intended message, neglecting next part while 

thinking about meaning, unable to form a mental representation from words heard. Listening is 

one of the most difficult skills for foreign language learners due to the complexity of its process 

and different types of knowledge required for successful listening” (Field, 2008). Moreover, 

similar with Field, Goh (2000) stated that the most common problems faced by students dealing 

with the background knowledge have to be mastered in listening.  

Apart from that, Goh also emphasizes the problem of concentrating and missing the 

beginning of text. Goh also suggests doing more investigations about learners‟ attitudes to their 

listening problems and how they deal with these problems. Ur (1984) also stated that identifies 

eight potential problems of listening comprehension. The problems are dealing with hearing the 

sound, understanding intonation and stress, coping with redundancy and noise, predicting, 

understanding colloquial vocabulary, fatigue, understanding different accent, and using visual 

and aural environmental clues. 



Based on the researcher‟s experience, there were many problems in learning listening 

skill faced by the students when the researcher studied in senior high school, especially when the 

teacher gave a listening test. One of the difficulties is that it needs full concentration while 

students are listening since they have to choose the right answer. Secondly, the lack of 

vocabularies makes students difficult to get the meaning. Third, different accent makes them 

difficult to understand due to unfamiliar sound. 

In this research, the researcher focuses on the listening skill in State Senior High School 

in Karangdowo Klaten Central Java. In One Senior High School in Karangdowo, there is not 

specific class, which taught listening skill but in grade XII, the English teacher focused on the 

students to learn about listening skill in order to prepare them to face National Examination.  

In listening concentration also must have much knowledge about vocabulary because if 

students have concentration but lack of vocabularies so students can not get the meaning when 

listening process. This happen to students of One Senior High School in Karangdowo. Based on 

preliminary research, the teacher still using same teaching methods like.Based on those reasons, 

the researcher wants to do a research about the problems faced by students in English listening at 

One State Senior High School in Karangdowo. 

Literature Review 

Definition of Listening 

Some researchers try to define what listening is. The definition of listening proposed by a 

researcher might be different from one to another. Researchers like Howatt and Dakin (1974) 

defined listening as “ability to identify and understand what others are saying. This involves 

understanding a speaker‟s accent and pronunciation, his grammar and his vocabulary and 

grasping his meaning”. In addition, Yagang (1993) stated that listening is the ability to identify 



and understand what others are saying; it is not passive but active process of receiving and 

constructing a message as one steam of sound. It means that listening is an active process that 

needed paying attention and also need fully of concentration to get meaning by using listening 

comprehension by using hearing what speakers says and try to know everything what speakers 

said. 

Listening is an activity to hear and also to listen or hear information from the speaker. 

According to Downs (2008) the word listening is defined as making an effort to hear something; 

to pay attention or heed. The listener listen the message from the speaker seriously. The listener 

has to focus during the process of listening and ignore anything that can make information and 

concentrations are loss. 

In summary, listening is a process of receiving and understanding what other is saying. In 

this process, listeners need to pay attention and need more concentration like as speakers‟ accent, 

dialect, vocabulary, and intonation and facial expression which are delivered by speakers. 

Problems in Listening  

In the process of listening comprehension, there are some potential problems in learning 

listening. Ur (1984) identifies eight potential problems of listening comprehension. The 

problems are dealing with hearing the sound, understanding intonation and stress, coping with 

redundancy and noise, predicting, understanding colloquial vocabulary, fatigue, understanding 

different accent, and using visual and aural environmental clues. They are explained as follows: 

Hearing the sound. Mishearing the English sounds is one of the problems which are 

faced by listeners. In this case, Ur (1984) explains four reasons why listeners mishear the English 

sounds. First, some English sounds do not exist in listeners‟ native language. Second, sounds 

exist in listeners‟ first language but it has variation in English. Third, listeners do not perceive 



English sounds accurately because of the sequences and collocations of English word such as 

consonant cluster. 

Four, listeners mishear English sounds because they do not notice the stress and 

intonation patterns, in which stress and intonation patterns play a significant role in determining 

the meaning of words as well as the meaning of utterances. Hence, when they do not notice the 

stress and intonation patterns, they may perceive the spoken language wrongly. 

Understanding intonation and stress. Intonation and stress can interfere with listening 

comprehension, in which when listeners do not pay attention to speakers‟ intonation and stress; 

listeners may misinterpret utterances (Ur, 1984). This is because both intonation and stress are 

carrying the information in the spoken language (Buck, 2001). Intonation is “the variation in 

pitch that takes place within an utterance” (Buck, 2001, p. 36). The variation in pitch is related to 

the meaning of an utterance. Buck reviews that an utterance can be identified as a statement or 

question by its intonation pattern. For instance, falling intonation usually refers to the statement 

while rising intonation refers to the question. 

Besides intonation, listeners need to be familiar with stress. Buck (2001) reviews two 

types of stress in English that is word stress and sentence stress. Word stress refers to the 

“emphasis of the various syllables within a word” (Buck, 2001, p. 35). He gives examples on 

how certain words can function as noun, verb, or adjective when they are given different stress. 

Coping with redundancy and noise. Redundancy and noise can interfere with listening 

comprehension. Redundancy is common in spoken language, in which speakers make repetition, 

make elaboration, or add some expressions when they are speaking. Anderson and Lynch 

(1988)also state that redundancy can lead listeners to the listening comprehension problems 

because there is much information that listeners have to process at one time. 



Predicting. The listeners‟ ability to predict what is coming up in the spoken language is 

very important because it can improve their listening comprehension. However, not all listeners 

are able to make prediction while they are listening. Ur (1984)points out two reasons why 

predictions are difficult for listeners. First, the listeners are not pay attention to the stress and 

intonation. Second, the listeners are not familiar with collocations, idioms and proverbs which 

are used in spoken language. 

Understanding colloquial vocabulary. Ur (1984) explains that colloquial vocabulary 

exists differently within the informal speech. To begin with, the way vocabularies are 

pronounced in the formal speech such as in the classroom will be pronounced differently in 

informal speech. Therefore, listeners, who are mainly exposed to certain ways in which certain 

word is pronounced, will find it difficult to recognize the same words when it is pronounced 

differently. In addition, informal speech is also characterized by reducing forms, in which some 

words are not pronounced. Ur (1984) gives an example, it is common for speakers to say „where 

you going?‟ instead of „where are you going?‟ Therefore, when listeners are not familiar with 

colloquial vocabulary, listeners will simply do not recognize the words or expressions they have 

just heard even they are not aware that certain words or expressions are pronounced by speakers. 

Fatigue. Ur (1984) explains that language learners usually try to understand every single 

word they heard. Doing this in any length of time, they will tire and they cannot concentrate in 

listening. In short, fatigue can reduce their ability in comprehending spoken language. 

Understanding different accent. There are many English accents in the world such as 

British, American, India, and Singaporean. Therefore, Ur (1984) states that language learners 

who are mainly exposed to the certain English accent, such as their teachers‟ accent, will find it 

difficult to understand unfamiliar accent for the first time. 



Using visual and aural environmental clues. Ur (1984) notes that visual and 

environmental clues are important because they provide extra information that can be used by the 

listeners to comprehend spoken language. However, in the listening process, language learners 

tend to focus on interpreting every single word heard. 

As they are busy to interpret every single word, they cannot use visual and environmental 

clues in comprehending the spoken language. In other words, they interpret the spoken language 

by isolating the words heard with the visual or aural environmental clues. 

Methodology 

This research employed a qualitative research method. This method was suitable for this 

research to ask students‟ opinion about the problems faced by students when they were learning 

listening. According to Creswell (2012), qualitative research is appropriate to be employed when 

it would identify research participants‟ opinion, belief, or even perception. The researcher chose 

a qualitative research design since it provided detail information which was needed to explore 

the students‟ opinion. The qualitative research aims to reveal participants‟ opinion.  

This research used criteria in selecting the participants. This involved identifying and 

selecting individuals or groups of individuals who were especially knowledgeable about or 

experienced with a phenomenon of interest (Cresswell & Plano Clark, 2011). In addition to 

knowledge and experience, Bernard (2002) noted the importance of availability and willingness 

to participate, and the ability to communicate experiences and opinions in an articulate, 

expressive, and reflective manner.  

The participants of the research were students‟ year XII at A State Senior High School in 

Karangdowo. The researcher selected students in year XII who got low score in listening class by 



asking their English teacher. The researcher selected one participant from each class from four 

classes. Therefore, this research had four participants in this class. 

After doing the interview, the researcher analyzed the data. To analyze the data, the 

researcher took some processes namely transcribing the data, member checking, and coding. 

After recording the voice of the participants, the first step was the researcher transcribes the 

audio recorded into written text. After that, the researcher did member checking to the 

participants in order to check the validity of the transcription. Cresswell (2012) stated that 

member checking is used to prove the validity of the data. The researcher returned the 

transcription to the participants to check that it was in line with the participants‟ responses, and it 

could be the information that they stated in the interview which was unclear.  

In analyzing the data, the researcher used steps proposed by Creswell (2008) which are: 

(1) collecting data, (2) preparing data for analysis, (3) reading through the data, (4) coding the 

data, (5) and coding the text for themes and description to be used in the research paper. Data 

analysis was done after the researcher collected the data by doing interviews. In this case, the 

researcher analyzed the data in order to comprehend and gather the data to answer the two 

research questions. The steps of analyzing the data was started by transcribing the interview 

result from four participants in the face-to-face interview. Then, after transcribing the recording, 

the researcher did a member checking. Each of the transcription was returned to the participants 

and they confirmed that all information in the transcription were correct. The researcher made 

sure the validity of the data gathered by doing the member checking. 

After doing the member checking, the researcher analyzed the data using thematic 

analysis. Thematic analysis was a process of data coding. In coding the data, the researcher 



analyzed the script of the recording. It means that the researcher kept taking what the participants 

meant by their answer in each question. This activity was done by collecting all the statements 

that answered the research questions then the researcher made a statement that represents the 

participants‟ answer.  After that, the researcher put different color to each statement that had the 

same meaning. Lastly, the researchers grouped answers of the same color to be found and then 

incorporated into chapter 4.  

Finding 

The researcher gathered the data from the participants of this research. There were five 

findings explained to answer the first research question. Those findings were served to know the 

problems faced by students‟ in learning listening.  

Conclusion 

This research aims to find out the problems in English listening faced by students at One 

State Senior High School in Karangdowo. Based on the fourth chapter discussing the findings, 

the researcher intends to conclude problems that make students felt difficult during learning 

listening, namely unfamiliar vocabulary, unclear language, the ways of speaking, different 

accent, unfamiliar, almost similar pronunciation, boredom, students‟ fatigue. 

To begin with, the new vocabulary, unclear and unfamiliar language student not familiar 

made students get difficulty when they learning listening. It was mentioned by the participants 

that new vocabulary, complicated language and long duration of the listening section made 

students difficult and felt bored when they learned listening.  



The second problem was the way of speaking used in the learning listening process. The 

ways of speaking, different accent, and unfamiliar language spoken by foreign people would 

make students felt more difficult rather than listen to language spoken by their teacher.  

The third problem in learning listening is a sound problem. The quiet sound made 

students difficult. In addition, unclear speaking made students get difficulty in listening. Media 

for the listening which did not support could make student get difficult when they learned 

listening. 

Getting bored was one of difficulties in learning listening because students could not 

concentrate when they got tired and bored. Moreover, students needed fresh condition to be 

successful inn mastering listening. If the students were exhausted they could not focus and 

follow the listening process. Students needed more energy to focus on the listening process. 

Recommendation 

Students. The researcher recommends that the students should be aware the difficulties 

in learning listening. They need to apply some strategies or try to use different learning style. So 

that they can come up with their problems. 

Teachers. Based on the research results discussed in chapter four, the researcher 

recommends that the teachers‟ pay more attention on students‟ difficulties in learning English 

listening. Moreover, the teachers can help the students to overcome difficulties mentioned in this 

research by designing the teaching material that suitable for the students need. The teachers 

should pay more attention when they explain listening in class. So there is no problems that will 

be addressed to the lecturer while giving a video in the classroom. 



Future researchers. The researcher hopes that other researchers would like to do further 

research related to students‟ difficulties in learning listening. In order to enrich the existing 

research, the future researchers can explore students‟ difficulties in learning listening deeper by 

using another methodology or increasing the number of research participants. 

 

 

 

 

 

 

 

 

 

 

 

 

 



References 

Anderson, & Lynch. (1988). Listening. Oxford: Oxford University Press. 

Bautista, M. L., & Gonzalez, A. B. (2006). Southeast Asian Englishes. In B. B. Kachru, Y. 

Kachru, & C. L. Nelson, The Handbook of World Englishes (pp. 130-144). UK: 

Blackwell Publishing. 

Bernard, H. R. (2002). Research methods in anthropology: Qualitative and quantitative 

approaches (3rd ed.). Walnut Creek: CA:Alta Mira Press. 

Boyle, J. P. (1984). Factors Affecting Listening Comprehend. ELT Journal, 38(1), 4-38. 

Brown&Yule. (1989). Discourse Analysis. Cambridge: N.Y : Cambridge University Press. 

Brown, D. (2007). Teaching by Principles: An Interactive Approach to Language Pedagogy, 3rd 

edition. New York: Pearso Education. 

Brown, H. D. (2001). Teaching by Principle. New York: Longman. 

Buck. (2001). Assessing Listening. Cambridge UK: Cambridge University Press. 

Christopher, & Ho. (1996). Lights, camera, action: exploring and exploiting films in selfaccess 

learning. In R. Permberson, E. S. L. Li, W. W. F. Or, & H. D. Pierson (Eds.). Taking 

control: Autonomy in language learning, 185-200. 

Coady, J., & Huckin, T. (1997). Second Language Vocabulary Acquisition: A Rationale for 

Pedagogy. Cambridge: Cambridge University Press. 

Cohen, L., Manion, L., & Morrison, K. (2011). Research Methods in Education. New York: 

Routledge. 



Cresswell, J. W., & Plano Clark, V. L. (2011). Designing and conducting mixed method research 

(2nd ed.). Thousand Oaks: CA:Sage. 

Creswell, J. W. (2008). Educational Research: Planning, Conducting and Evaluating 

Quantitative and Qualitative Research (3rd ed.). Upper Saddle River, NJ: 

Pearson/Merrill Prentice Hall. 

Creswell, J. W. (2012). Educational Reserach Planning, Conducting and Evaluating 

Quantitative and Qualitative Research. Boston: Pearson. 

Denzin, N. K., & Lincoln, Y. S. (2000). Handbook of Qualitative Research,2nd edition, 

Thousand Oaks (2nd ed.). (Sage, Ed.) 

Downs, L. J. (2008). Listening Skills Training. California: ASTD Press. 

Dudovskiy, J. (2016). The Ultimate Guide to Writing a Dissertation in Business Studies: A Step-

by-Step Assistance. In Writing a Dissertation. US: Research-Methodology.net. 

Field, J. (2008). Revising segmentation hypotheses in first and second language listening. 

System, 36(1), 35-51. 

Gardner, & Miler. (1999). Establishing self-access: From theory to practice. Cambridge: 

Cambridge University Press. 

Gilakjani, & Ahmadi. (2011). The Effect of Visual, Auditory and Kinesthetic Learning Styles on 

Language Teaching. International Conference on Social science and Humanity IPEDR. 

5. Singapore: IALSIT Press. 



Goh, C. (2000). A cognitive perspective on language learners' listening comprehension 

problems. 28(1), 55-75. 

Graham, S. (2006). Listening comprehension: The learners‟ perspective. System, 34(2), 165-182. 

Guariento, & Morley. (2001). Text and task authenticity in the EFL classroom. ELT Journal, 

55(4), 347-353. 

Hansan, A. (2000). Learners' Perceptions of Listening Comprehension Problems. Language, 

Culture and Curriculum, 137-152. 

Howatt, & Dakin. (1974). Language laboratory materials, ed. J. P. B. Allen, S. P. B. Allen,. 

Ibid, S. (2009). An approach to the integration of skills in English teaching. Dictatica (Lengua y 

Literatura), 12, 21-41. 

Juan, W. X., & Zainal Abidin, M. J. (2013, April). English Listening Comprehension Problems 

of Students from China Learning English in Malaysia. India: LanguageInIndia.com. 

Liao, S. (2009). Listening Strategies and Applications in EFL Classroom. Taiwan: Keelung 

Municipal Zhong Shan Senior High School. 

Mirvan, X. (2013). The advantages of using films to enhance student‟s reading skills in the EFL 

classroom. Journal of Education and Practice, 4(13), 62-66. 

Nation, & Newton. (2009). Teaching ESL/EFLListening and Speaking. New York: Routledge. 

Nowrouzi, S. (2015, February). Iranian EFL Students‟ Listening Comprehension Problems. 

Theory and Practice in Language Studies, 5(2), 263-269. 



O'Malley, & Chamot, J. M. (1990). Learning Strategies in Second Language Acquisition. 

Cambridge: Cambridge University Press. 

Patten, B. V., Inclezan, D., Salazar, H., & Farley, A. (2009). Processing instruction and 

Dictogloss: A study on object pronouns and word order in Spanish. Foreign Language 

Annals, 42, 557–576. 

Patton, M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). Thousand Oaks, 

CA: Sage. 

Richards, J. C. (2008). Methodolgy in Language Teaching: An Antholgy of Current Practice. US: 

Cambridge University Press. 

Robinson, W. P. (1975). Boredom at School. British Journal of Educational Psychology, 4(2), 

141-152. 

Seale, C. (2004). Coding and Analysing data. In C. Seale, Researching Society and Culture. 2nd 

ed 305-321. 

Shaila, M. Y. (2010). From Passive Learners to Critical Thinkers: Preparing EFL Students for 

University Success. English Teaching Forum, 48(3), 2-9. 

Sharma, D. N. (2011). Strategies for Developing Listening Skills. India: Ghaziabad (UP). 

Siwasian, S. (2014). The Problems Encountered and the Strategies Employed in Listening 

Comprehension by the ENGLISH EDUCATION DEPARTMENT Students OF UMY 

Academic Year 2010/2011. English Education Department. Yogyakarta: PBI 14 UMY 

012. 



Teng, H. C. (2002). An Investigation of EFL Listening Difficulties for Taiwanese college 

Students. Selected papers from the Eleventh International Symposium on English 

Teaching/Fourth Pan-Asian Conference, 526-533. 

Ur, P. (1984). Teaching Listening Comprehension. Cambridge: Cambridge University Press. 

Vasiljevic, Z. (2010). Dictoglos as an interactive methods of teaching listening comprehension 

to L2 learners. England: Penguin Books Ltd. 

Wajnryb, R. (1990). Grammar Dictation. New York: Oxford University Press. 

Yagang. (1993). Listening with a Purpose. New York: Peason Education. 

 

 


